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STATEMENT OF PHILOSOPHY 

 

 

We in the Foreign Language Department have focused our language courses away from 

the traditional grammar – and structure-oriented approach to a more proficiency – based 

program.  A grammar-based syllabus encourages a “coverage approach” in which 

progress is measured in chapters covered.  In a proficiency-oriented program students are 

led daily to use the language in a series of situations that might occur in the world outside 

of the classroom and that are not based solely on the materials and activities of the 

course.  Unlike the grammar-based program that has tended to focus more on what the 

students know about the language, the proficiency-based program asks more what the 

students are able to do with the language they are studying. 

 

 The American Council on the Teaching of Foreign Languages Proficiency Guidelines 

(here attached) defines how well students demonstrate competencies in the four skills at 

the various levels of the sequence.  The descriptions at each level and in each skill 

include statements about linguistic functions that the speaker is able to express or 

perform the topics or content that can be discussed, and the degree of accuracy of the 

message.  By using proficiency as the organizing principle we can clearly direct our daily 

choice of materials and classroom tasks to ensure that these goals can eventually be met. 

 

In addition we have embraced the National Standards reform movement which define 

content standards and have broadened our vision of language learning away from the 

isolated practice of the four skills to the creation of projects organized thematically 

around communicative topics and contexts.  This in turn has led to the increased use of 

technologies which can afford access to real language input from authentic materials.  

Language is communication and culture, making connections and comparisons with other 

societies and our own and lifelong learning which refer to language use outside the 

academic environment. 

             

Our philosophy then is to provide our students with the skills necessary to function in the 

target language.  We would like them to feel a love for the language they study as well as 

a sense of competence in it, so that they can continue to expand their sense of life and the 

world through knowledge of another people and its culture.  We want to leave them 

equipped to engage in conversation with an educated native speaker, to pick up a 

magazine, newspaper or novel and read it with confidence and pleasure.  This last 

element is not to be underemphasized.  Pleasure and pride in being truly proficient in a 

language should be our gifts to our students. 
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PROGRAM GOALS 

 

 

The program goals of the Darien Foreign Language program focus on three 

interconnected concepts – Standards, Instruction, and Proficiency.  These are three key 

tenets of the American Council of Teachers of Foreign Language.  The goal for the 

program is that curriculum reflects the standards, that the instruction promotes authentic 

use of the language, and that the assessments are guided by proficiency guidelines.  A 

description of each follows: 

 

A. Foreign Language Learning and the ACTFL Standards for FLL 

 

There are five standards enumerated for foreign language learning by ACTFL.  They 

include: 

 

 Communicate in Languages Other Than English 

 Gain Knowledge and Understanding of Other Cultures 

 Connect with Other Disciplines and Acquire Information 

 Develop Insight into the Nature of Language and Culture 

 Participate in Multilingual Communities at Home & Around the World 

 

As reflected in the language from ACTFL, 

 

The purposes and uses of foreign languages are as diverse as the students who study 

them. Some students study another language in hopes of finding a rewarding career in the 

international marketplace or government service. Others are interested in the intellectual 

challenge and cognitive benefits that accrue to those who master multiple languages. Still 

others seek greater understanding of other people and other cultures. Many approach foreign 

language study, as they do other courses, simply to fulfill a graduation requirement. 

Regardless of the reason for study, foreign languages have something to offer everyone. It is 

with this philosophy in mind that the standards task force identified five goal areas that 

encompass all of these reasons: Communication, Cultures, Connections, Comparisons, and 

Communities—the five C’s of foreign language education.  Communication is at the heart of 

second language study, whether the communication takes place face-to-face, in writing, or 

across centuries through the reading of literature. Through the study of other languages, 

students gain a knowledge and understanding of the cultures that use that language and, in 

fact, cannot truly master the language until they have also mastered the cultural contexts in 

which the language occurs.  Learning languages provides connections to additional bodies of 

knowledge that may be unavailable to the monolingual English speaker.  Through 

comparisons and contrasts with the language being studied, students develop insight into the 

nature of language and the concept of culture and realize that there are multiple ways of 

viewing the world. Together, these elements enable the student of languages to participate in 

multilingual communities at home and around the world in a variety of contexts and in 

culturally appropriate ways.  

All the linguistic and social knowledge required for effective human-to-human interaction 

is encompassed in these ten words - ñKnowing how, when, and why to say what to 

whom”. Formerly, most teaching in foreign language classrooms concentrated on the how 
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(grammar) to say what (vocabulary).  While these components of language are indeed 

crucial, the current organizing principle for foreign language study is communication, which 

also highlights the why, the whom, and the when. So, while grammar and vocabulary are 

essential tools for communication, it is the acquisition of the ability to communicate in 

meaningful and appropriate ways with users of other languages that is the ultimate goal of 

today’s foreign language classroom. 

 
 

B. ACTFL Instruction (Function, Context, Accuracy) 

 

Instruction in a foreign language is predicated on three important concepts - function, 

context, and accuracy.  In each of the lessons that teachers develop, consideration is made 

to ensure that each of these concepts is integrated into instructional practices.  The three 

instructional features are described below. 

 

1. Function: 

 

Language function refers to the particular purpose for which language is being used.  

These functions often include: 

 

Survival functions: Meeting your most basic needs  

Social functions: Interacting with other people  

Functions used when socializing  

Functions used in establishing and maintaining relationships  

Functions involving barriers  

Functions involving influencing people  

Functions involving feedback  

Functions involved in arguing  

Functions involving avoiding trouble  

Self-expressive functions  

Functions involving expressing opinions  

Functions involving expressing emotions  

Cognitive functions  

Functions for managing conversations  

 

2. Context: 

 

Context refers to the topics or themes through which the language/function are taught or 

learned.  The contextual situation becomes more complex and abstract as the students 

move through the program.  Examples in Spanish 2 include: 

 

 Who am I? 

 A trip abroad to a Spanish-speaking country 

 Everyday Activities 

 The School here and abroad  

 Spanish-speaking states in the US 
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 Health and Fitness 

 Getting around the City 

 The Caribbean 

 Life as a Youngster 

 Entertainment 

 South America 

 Shopping and Business 

 Storytelling (Tales, Fables, Short Stories) 

 The Environment 

 Vacation activities past and present 

 

In upper level classes, the context for students is more sophisticated.  Students at these 

levels may study the literary works of Cervantes, the history of the Spanish Civil War, or 

Latin American dictators.  The context serves as the medium through which the language 

is taught. 

  

 

3. Accuracy: 

 

Accuracy refers to both the vocabulary and grammar that needs to be known in order to 

fulfill the function.  Students need to expand their vocabulary in the target language as 

well as understand and effectively use the grammatical structures of language to 

communicate effectively as both writers and speakers. 

  

 

C. ACTFL Proficiency Guidelines 

“The 1986 proficiency guidelines were developed by the American Council for the 

Teaching of Foreign Languages (ACTFL). They represent a hierarchy of global 

characterizations of integrated performance in speaking, listening, reading, and writing. 

Each description is a representative, not an exhaustive, sample of a particular range of 

ability, and each level subsumes all previous levels, moving from simple to complex in 

an "all-before-and-more" fashion.” 

“These guidelines identify stages of proficiency, as opposed to achievement. They do not 

measure what individuals achieve through specific classroom instruction, but assess what 

individuals can and cannot do. This is regardless of where, when, or how the language 

was learned or acquired; thus the words "learned" and "acquired" are used in the broadest 

sense. These guidelines are not based on a particular linguistic theory or pedagogical 

method, and are intended for global assessment.” 

It is important to reiterate that these guidelines reflect stages of proficiency, as opposed to 

achievement.  It is the goal, however, that students‟ participation in the language program 

will contribute to their increased proficiency in that target language. 

A full listing is in the appendix. 
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OVERVIEW 

 

            In Spanish 2 students continue to develop their proficiency in the three modes of 

communicative competence: interacting with other speakers of Spanish, understanding 

oral and written messages in Spanish and making oral and written presentations in 

Spanish.  They begin to show a greater level of accuracy when using basic language 

structures and are exposed to more complex features of the Spanish language.  They 

continue to focus on communicating about their immediate world and daily life 

activities.  They read materials on familiar topics and write short, directed compositions.  

Emphasis continues to be placed on the use of Spanish in the classroom as well as on the 

use of authentic materials to learn about the culture. 

 

 

Proficiency Target     Speaking      
 

 Able to satisfy basic survival needs and minimum courtesy requirements. 

 

 In areas of immediate need or on very familiar topics, can ask and answer simple  

questions, can respond to and sometimes initiate simple statements and can  

maintain simple face-to-face conversation. 

 

 Can sustain a short conversation on such familiar topics as characteristics of self 

and family members (name, age, physical description), location and description of  

home, school, or work place, and other topics that involve an exchange of simple,  

factual information. 

 

 Can make one‟s needs known with great difficulty in a simple survival situation, 

such as ordering a meal, getting a hotel room, and asking for directions. 

 

 Little precision in information can be conveyed and misunderstandings frequently 

arise because of limited vocabulary, and grammatical errors.  However students at 

this level can generally be understood by native speakers in regular contact with 

foreigners attempting to speak Spanish. 
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Proficiency Target     Reading      
 

 Can comprehend texts describing self and family, ages, occupation, residence, 

personality traits and common preferences when high frequency vocabulary or 

cognates are used. 

 

 Understands general content of headlines in newspapers or article titles in popular 

magazines if the content is familiar or of high interest. 

 

 Uses guessing strategies to interpret vocabulary consisting of regular cognate 

patterns and highly contextualized items. 

 

 Understanding of main ideas is good but misunderstanding of finer points is 

common. 

 

 

Proficiency Target     Writing      
 

 Can write on every day topics such as personal biographical information, foods, 

restaurants, daily routine, and travel. 

 

 Can create statements and questions well enough to meet practical needs and 

some limited social demands. 

 

 Frequent errors when venturing beyond simple structures and vocabulary. 

 

 Comprehensible to native speakers used to dealing with the writing of non-

natives.  

 

 

Proficiency Target     Listening      
 

 Sufficient comprehension to understand simple conversations about some survival 

needs and some limited social conventions. 

 

 With authentic material can only understand the main gist and main ideas with 

little supporting details. 
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ESSENTIAL QUESTIONS 

 

 

 

1. How can people effectively COMMUNICATE about themselves and others 

in the target language? 

 

2. How can our understanding of CULTURES help us better comprehend the 

world in which we live? 

 

3. How can the interdisciplinary CONNECTIONS we draw from our study of 

languages help broaden our understanding of the world? 

 

4. How can the COMPARISONS we make regarding language and culture 

allow us to think critically about how languages work and culture develops? 

 

5. How can our COMMUNITIES benefit by our ability to participate and 

contribute at a local, national, and international level? 
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PROCESS SKILLS  

 

Each of these skills will contribute to the achievement of communicative proficiency in 

Spanish. 
 

Á Reading (Decoding/Analyzing)  

 Translating documents/magazines 

Á Reading (Comprehending) 

 Reading selections/ Magazines 

Á Reading (Appreciating) 

 Cultural information in articles/magazines 

Á Writing and Language Mechanics 

 Grammar and practice pages, paragraph writing, end of chapter writing assessments 

Á Speaking  

 Skits, oral presentations, teacher-student discourse, student-student communicative activities 

Á Listening 

Receiving teacher explanations/instructions, Listening/responding to native speakers 

on CD and video 

Á Viewing 

 Observing native speakers interacting in authentic situations on DVD and video 

Á Using Maps and Globes 

 Locating Spanish-speaking countries 

Á Studying 

Preparation for skits, poems, quizzes and written assessments, use of spiral notebook 

and index cards 

Á Reasoning and Reflecting 

 Analyzing and interpreting in the target language 

Á Using Learning Resources and Technology 

 Web quests, Microsoft Office (PowerPoint, Word, Excel, Publisher), Internet activities 

Á Working Independently and Collaboratively  

 Independently: writing 

 Collaboratively: skit preparation, communicative activities, and games 

Á Appreciating Art and Music 

Exposure to cultural music and art through CDôs, videos, posters, demonstrations, 

Internet information and field trips 

Using songs as a learning tool 

Á Creating 

Applying cultural and grammatical information through personal expression in 

projects and skits 

Á Performing 

 Skits, oral presentations, poem 

Á Quantifying 

Using numbers to express quantities, currency and cost of products in Spanish 

speaking countries and to do math problems 

Á Problem Solving 

 Understanding how to speak from different perspectives 

 Analyzing clues in the target language in order to use correct grammatical forms 
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STUDENT PERFORMANCE SUMMARY 

 

Speaking (in computer labs and in classroom) 

 Interviews in which students share personal information (i.e. interests, hobbies, 

school activities) 

 Phone conversations – “Invitations” 

 Airport/Traveling skits 

 Accident skits 

 Parent – Child Role Play – Chores and complaining 

 Advertising presentation of a student fabricated wellness facility 

 Paired dialogues  

 Teacher/student interviews 

 

Listening (in computer labs and in classroom) 

 Music  

- Vocabulary and grammar identification 

- Cloze activities 

- Ordering of lyrics 

 Blaine Ray readers on tape 

 Authentic dialogues  

 Telenovelas 

 

Reading  

 Blaine Ray readers 

 Articles from Spanish Language Magazines 

 Abridged articles from news papers 

 Advertisements 

 Reading musical lyrics 

 Interactive internet activities 

 

Writing (in computer labs) 

 Letters 

 Personal ads 

 Obituaries 

 Children‟s book 

 Written advertisements 

 Short narratives 

 Text chatting  

 Power Point presentations 

 Interactive internet activities 
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GRADING GUIDLINES 

 

 

 The categories used to compile the students‟ averages are homework, oral and written 

assessments, participation, and projects/presentations.  

    

Expectations of Students             
 

Type of Assessment Percentage of Grade 

Homework 10-15% 

Participation 15-20% 

Tests/Quizzes 30-40% 

Writing Assessments 20-40% 

           Oral Assessments 20-40% 

 

 

 

 *Extra Credit is not available.  
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SECTION II – Units of Study 

 

 

 

 

 

SUMMARY OF UNITS 

 

                                                        

 

Semester I:  Immigration and Culture I   

 

Unit 1: Mis amigos y yo                                                

 

Unit 2: La vida cotidiana                                           

 

Unit 3: Un viaje al extranjero                      

 

 

Semester II:  Immigration and Culture II 

 

Unit 4: Ponte en forma                        

 

Unit 5: Adelante con los estudios                      

 

Unit 6: Conoces bien tu pasado                                 
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UNIT 1: Mis Amigos y Yo 
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 UNIT 1: Mis Amigos y Yo 
 

ESSENTIAL QUESTIONS  

 

· How would you communicate to others who you have met for the first time? 

· How does our understanding of different cultures allow us to communicate more 

effectively? 

      

RELATED GOALS AND STANDARDS 

 

National Standards:   

 

Communication  

1.1 Students engage in conversations, provide and obtain information, express    

feelings and emotions, and exchange opinions. 

 

1.2 Students understand and interpret written and spoken language on a variety of  

topics. 

 

1.3 Students present information, concepts and ideas to an audience of listeners or 

readers on a variety of topics. 

Cultures 

 2.1 Students demonstrate an understanding of the relationship between the  

       practices and perspectives of the culture studied. 

 

Connections 

3.1 Students acquire information and recognize the distinctive viewpoints that are  

      only available through the foreign language and its cultures. 

 

 

Comparisons 

 4.1 Students demonstrate understanding of the nature of language through 

       comparisons of the language studied and their own. 

 

4.2  Students demonstrate understanding of the concept of culture through 

       comparisons of the cultures studied and their own. 
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CONTENT KNOWLEDGE OBJECTIVES 

 

 

Initial Understanding 

 

 Students will identify and define vocabulary related to human physical features 

and personality traits. 

 Students will locate places in Latin America and match nationalities. 

 Students will reproduce modeled expressions and short dialogues. 

 Students will listen to and recognize authentic simplified conversations in the 

target language.  

 Students will listen to short personal narratives and recall specific details. 

 Students will identify adjectives in authentic text. 

 Students will classify adjectives as they pertain to the verbs “ser” and “estar” in 

written text. 

 Students will memorize all regular and irregular present tense verbs to describe 

family, friends and acquaintances.   

 

Developing an Interpretation  

 

 Students will discuss another person‟s preferences. 

 Students will describe what he or she likes to do using present tense. 

 Students will create responses with rehearsed formulaic expressions to teacher 

structured prompts. 

  Students will apply adjective agreement rules to demonstrate understanding of 

descriptions. 

 Students will listen to and read short narratives to identify and analyze use of 

“ser” and “estar”. 

 Students will differentiate present tense verb categories. 

  Students will generate personal narrative synthesizing all vocabulary and 

grammar content.   

 

Making Connections  

 

 Students will expand understanding of vocabulary and grammar concepts by 

comparing activities they like to do with young people in other Spanish-speaking 

countries.  

 Students will read letters sent by young people to a Spanish-speaking magazine 

and write responses. 

 

Taking a Critical Stance  

 

 Students will compose and conduct an interview with a local Spanish speaker to 

ultimately create a multimedia project based on the information collected. 
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VOCABULARY 

 

Adjectives of physical description and personality 

Nationalities 

Estar and emotion 

 

GRAMMAR 

 

Adjective/Noun Agreement 

Present tense of all regular verbs 

Ser v. Estar 

Tener 

-go-go verbs 

Stem-changing verbs 

Saver v. Conocer 

Interrogative Words 

Gustar/Encantar/Fascinar/Chocar/Molestar/Interesar/Importar 

 

 

 

 

SAMPLE ACTIVITIES 

 

LISTENING/SPEAKING 

 

Students will… 

 

· work in pairs to share information about likes and dislikes. 

· listen to a telenovela episode and respond orally to questions. 

· listen to an audio clip and respond orally to questions. 

 

 

READING 

 

Students will… 

 

· read and discuss a magazine article about likes and dislikes. 

· read and discuss an interview of a famous musical artist. 

 

WRITING 

 

Students will… 

 

· write a rationale for placing a student with a host family. 

· write an online profile for a social networking site. 
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PERFORMANCE ASSESSMENT 

 

 Multimedia project of students‟ choosing: Interview with a native Spanish speaker 

in the local area.   

 

 

CORE TEXT FOR STUDENTS 

 

 

Humbach, Nancy and Oscar Ozete. ¡Ven ConmigoLevel 2!. New York: Holt, Rinehart 

and Winston, 2000.   
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ADDITIONAL TEXTS/ RESOURCES FOR USE BY STUDENTS 

 

  Patricia va a California – Blaine Ray Reader   

 

  ¡Ven Conmigo! Ancillaries: 

 Grammar and Vocabulary Workbook 

 Practice and Activities Workbook  

 Listening Activities  

 Activities for Communication 

 Vocabulary picture pages from Teaching Transparencies 

 http://go.hrw.com 

 Conjuguemos.com 

 Quia.com 

 Studyspanish.com 
 

 

 

MATERIALS AND SUPPLIES 

 

 Dry erase boards and markers  

 Index cards  

 Poster cards of key vocabulary phrases and grammatical concepts 

 Audio CD 

 DVD set of telenovela 

 Readers digest: “Selecciones” 

 People En Español 

 World Maps  

 Latin American Maps  

 Map of Spain 

 Music DVDs/CD 

 

         

 

INTEGRATED TECHNOLOGY 

 

 

 

Students will…. 

 

 use multimedia to create final assessment presentation 

 use the language labs for vocabulary and grammar practice 

 use search engines for completing simple and more complex assignments 

 

 

 

http://go.hrw.com/
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UNIT 2: La Vida Cotidiana 
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 UNIT 2: La Vida Cotidiana 
 

ESSENTIAL QUESTIONS  

 

· How would you communicate your daily routine to others? 

· How would you tell someone what s/he needs to do? 

· How would you express complaints upon being told what to do? 

· How does Mexican immigration impact our nation? 

      

RELATED GOALS AND STANDARDS 

 

National Standards:  

 

Communication  

1.1 Students engage in conversations, provide and obtain information, express    

feelings and emotions, and exchange opinions. 

 

1.2 Students understand and interpret written and spoken language on a variety of  

topics. 

 

1.3 Students present information, concepts and ideas to an audience of listeners or 

readers on a variety of topics. 

Cultures 

 2.1 Students demonstrate an understanding of the relationship between the  

       practices and perspectives of the culture studied. 

 

Connections 

3.1Students acquire information and recognize the distinctive viewpoints that are  

      only available through the foreign language and its cultures. 

 

Comparisons 

 4.1 Students demonstrate understanding of the nature of language through 

       comparisons of the language studied and their own. 

 

4.2  Students demonstrate understanding of the concept of culture through 

       comparisons of the cultures studied and their own. 
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CONTENT KNOWLEDGE OBJECTIVES 

 

 

Initial Understanding   

 

 Students will identify vocabulary related to household chores. 

 Students will use the household chores vocabulary to express their domestic 

responsibilities.   

 Students will listen to short audio narratives and recall details from the audio. 

 Students will label parts of the body. 

 Students will list vocabulary related to a typical daily routine. 

 Students will recognize reflexive pronouns in songs. 

 Students will identify and memorize transition words in a story book and 

personal narratives.  

 Students will read authentic narratives to demonstrate comprehension of details. 

 Students will listen to dialogues in which Spanish-speaking teenagers complain 

about domestic responsibilities in order to recognize how to structure complaints. 

 Students will locate and identify regions of Mexico using maps. 

 

 

Developing an Interpretation  

 

 Students will describe what he or she likes, wants, or needs to do around the 

house. 

 Students will read authentic text in order to draw conclusions about typical 

household operations. 

 Students will demonstrate the correct use of necesitar, deber, tener que, and hay 

que in order to give indirect commands. 

 Students will listen to prompted indirect commands and generate appropriate 

responses and complaints. 

 Students will design and develop a story book in the third person synthesizing all 

vocabulary and grammar concepts in unit.  

 Students will discuss and report on issues related to Mexican immigration. 

 

 

Making Connections  

 

 Students will listen to audio clips in order to compare and contrast the use of 

reflexive verbs to non-reflexive verbs. 

 Students will infer and draw conclusions regarding use of definite article vs. 

possessive adjectives.    

 Students will discuss cultural differences (i.e. household chores and daily 

functions) through supplemental reading.   

 Students will contrast the push-pull factors causing Mexicans to emigrate to the 

US. 
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Taking a Critical Stance  

 

 Students will create original dialogues/skits that require students to share 

complaints about household issues. 

 

 

 

VOCABULARY 

 

Household Chores 

Parts of the Body 

Complaints 

How to tell someone what to do 

 

 

GRAMMAR 

 

Reflexive verbs  

All familiar affirmative & negative commands 

Reflexive verbs with affirmative and negative commands 

 

 

SAMPLE ACTIVITIES 

 

 

LISTENING/SPEAKING 

Students will… 

 

· listen to an audio clip and respond orally to questions. 

· listen to a native speaker recount his daily routine. 

 

READING 

Students will…. 

 

 Read and discuss an article from a Spanish publication.   

· Correspond with students in another class. 

 

WRITING 

 

Students will… 

 Simple narrative of a student‟s daily routine. 

 Respond to student-generated correspondence. 
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PERFORMANCE ASSESSMENT 

 Children‟s story book 

 “You want me to do what?”  skit 

 

 

CORE TEXT FOR STUDENTS 

 

Humbach, Nancy and Oscar Ozete. ¡Ven ConmigoLevel 2!. New York: Holt, Rinehart 

and Winston, 2000.   

         

 

ADDITIONAL TEXTS/ RESOURCES FOR USE BY STUDENTS 

 

    ¡Ven Conmigo! Ancillaries: 

 Grammar and Vocabulary Workbook 

 Practice and Activities Workbook  

 Listening Activities  

 Activities for Communication 

 Vocabulary picture pages from Teaching Transparencies 

 http://go.hrw.com 

 Conjuguemos.com 

 Quia.com 

 Studyspanish.com 
 

MATERIALS AND SUPPLIES 

 

Dry erase boards and markers  

Index cards  

Cardstock for photo realia 

Props  

Poster cards of key vocabulary phrases and grammatical concepts 

Audio CD 

DVD of telenovela 

People en Español 

Selecciones – Reader‟s Digest 

Maps of Mexico 

DVD – “Al otro lado” 

 

INTEGRATED TECHNOLOGY 

 

 

Students will… 

 

 use the language labs for vocabulary and grammar practice 

 use search engines for completing simple and more complex assignments

http://go.hrw.com/
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UNIT 3: Un Viaje al Extranjero 
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UNIT 3: Un Viaje al Extranjero 
 

ESSENTIAL QUESTIONS  

 

· How do people travel abroad and communicate effectively? 

· How has immigration from Central America impacted the United States? 

      

RELATED GOALS AND STANDARDS 

 

National Standards:   

 

Communication  

1.1 Students engage in conversations, provide and obtain information, express    

feelings and emotions, and exchange opinions. 

 

1.2 Students understand and interpret written and spoken language on a variety of  

topics. 

 

1.3 Students present information, concepts and ideas to an audience of listeners or 

readers on a variety of topics. 

Cultures 

 2.1 Students demonstrate an understanding of the relationship between the  

       practices and perspectives of the culture studied. 

 

Connections 

3.1 Students acquire information and recognize the distinctive viewpoints that are  

      only available through the foreign language and its cultures. 

 

Comparisons 

 4.1 Students demonstrate understanding of the nature of language through 

       comparisons of the language studied and their own. 

 

4.2  Students demonstrate understanding of the concept of culture through 

       comparisons of the cultures studied and their own. 
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CONTENT KNOWLEDGE OBJECTIVES 

 

 

Initial Understanding   

 

 Students will identify and label vocabulary related to the airport, the weather, and 

the city. 

 Students will list and recognize prepositions related to location in text and in 

audio. 

 Students will list and define key words associated with the preterit tense.   

 Students will identify and recite regular preterit verbs. 

 

Developing an Interpretation  

 

 Students will employ key words and phrases in the preterit tense when generating 

original work.   

 Students will distinguish when and how to utilize regular preterit verbs when 

writing longer narratives describing a city they visited.   

 Students will use realia (i.e. audio narratives, music, readings) to determine the 

time frame in which described events occur. 

 Students will generate appropriate responses to announcements commonly heard 

in travel experiences. 

 Students will generate phrases with „estar‟ to express emotions. 

 

 

Making Connections  

 

 Students will compare and contrast the present vs. preterit tenses in all 

modalities.  

 Students will appraise the complexity of various traveling scenarios and 

construct solutions. 

 Students will engage in simple discussions regarding a past traveling experience. 

 Students will compare and contrast the impact of immigration from different 

Central American nations on the United States. 

 Students will connect the story of a young girl‟s move to California with 

transitions in their own lives.  

 

Taking a Critical Stance  

 

 Students will write a postcard about a place they visited and evaluate the degree 

to which the trip was worthwhile.  

 Students will perform a skit in which they reenact different possible scenarios in 

the airport.  
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VOCABULARY 

 

The airport and traveling 

Key words to preterit tense (ayer, anoche, la semana pasada, etc.) 

Weather expressions 

The city 

 

GRAMMAR 

 

Estar + emotions 

Regular preterit (-ar, -er, -ir) 

-car, -zar, -gar verbs in preterit 

Hacer/Ir in preterit 

Prepositions of location 

 

SAMPLE ACTIVITIES 

 

LISTENING/SPEAKING 

Students will… 

 

· Listen to others describe the qualities of their home town. 

· Listen to airport and airline instructions. 

· Listen to a song and identify to verbs in the preterit tense. 

 

READING 

Students will… 

 

· read and discuss an article from a Spanish publication about Spanish cities. 

· read and respond to a brochure describing opportunities for foreign language 

study. 

· read the Blaine Ray reader “Patricia va a California.” 

 

WRITING 

Students will…  

 

· write a  postcard evaluating a recent trip 

· write a narrative on a recent trip taken to a foreign city using the preterit tense. 

· write an airport role-play. 

 

 

PERFORMANCE ASSESSMENT 

 

 

 Create a brochure and accompanying presentation to encourage people to move to 

a given place. 



 32 

 

 

CORE TEXT FOR STUDENTS 

 

 

Humbach, Nancy and Oscar Ozete. ¡Ven ConmigoLevel 2!. New York: Holt, Rinehart 

and Winston, 2000.   

         

 

ADDITIONAL TEXTS/ RESOURCES FOR USE BY STUDENTS 

 

- Blaine Ray reader: Patricia va a California    

- ¡Ven Conmigo! Ancillaries: 

 Grammar and Vocabulary Workbook 

 Practice and Activities Workbook  

 Listening Activities  

 Activities for Communication 

 Vocabulary picture pages from Teaching Transparencies 

 http://go.hrw.com 

 Conjuguemos.com 

 Quia.com 

 Studyspanish.com 
 

 

MATERIALS AND SUPPLIES 

 

 

Dry erase boards and markers  

Index cards  

Props  

Poster cards of key vocabulary phrases and grammatical concepts 

Audio CD 

DVD of a telenovela 

Maps of Central America         

 

 

INTEGRATED TECHNOLOGY 

 

 

Students will… 

 

 use the language labs for vocabulary and grammar practice 

 use search engines for completing simple and more complex assignments 

 use multimedia and Microsoft Publisher to generate the final unit assessment 

project 

http://go.hrw.com/
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UNIT 4: ¡Ponte en Forma! 
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UNIT 4: ¡Ponte en Forma! 

 

ESSENTIAL QUESTIONS  

 

· How do people effectively communicate about health and fitness? 

· How does Caribbean culture impact the United States? 

      

RELATED GOALS AND STANDARDS 

 

National Standards:   

 

Communication  

1.1 Students engage in conversations, provide and obtain information, express    

feelings and emotions, and exchange opinions. 

 

1.2 Students understand and interpret written and spoken language on a variety of  

topics. 

 

1.3 Students present information, concepts and ideas to an audience of listeners or 

readers on a variety of topics. 

Cultures 

 2.1 Students demonstrate an understanding of the relationship between the  

       practices and perspectives of the culture studied. 

 

Connections 

3.1 Students acquire information and recognize the distinctive viewpoints that are  

      only available through the foreign language and its cultures. 

 

Comparisons 

 4.1 Students demonstrate understanding of the nature of language through 

       comparisons of the language studied and their own. 

 

4.2  Students demonstrate understanding of the concept of culture through 

       comparisons of the cultures studied and their own. 
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CONTENT KNOWLEDGE OBJECTIVES 

 

 

Initial Understanding   

 

 Students will identify and list vocabulary related to health, fitness, exercise and 

physical maladies. 

 Students will recognize and classify informal and formal commands in teacher 

generated and authentic text. 

 Students identify, recite and memorize all irregular preterit verbs. 

 

 

Developing an Interpretation  

 

 Students will describe situations involving accidents using the target language.  

 Students will explain when commands should be used in communicating in the 

target language. 

 Students will search the internet for teacher specified information related to 

fitness terminology. 

 Students will interpret spoken advice from medical professionals. 

 Students will employ irregular preterit tense verbs to describe how events 

occurred. 

 

Making Connections  

 

 Students will compare the influence of the Caribbean as related to other Latin 

American countries. 

 Students will connect the stories in The Border Patrol Ate My Dust to other 

stories of hope. 

 

Taking a Critical Stance  

 

 Students will create a scenario to be presented to the class about a visit to the 

emergency room.  

 Students will generate a “Dear Abby” column in response to student health 

concerns.  

 

VOCABULARY 

 

Vocabulary related to… 

 

Fitness and exercise 

Medical problems 

Verbs used to describe accidents (quemarse, caerse, etc.) 
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GRAMMAR 

 

All formal affirmative and negative commands (include reflexives) 

Review reflexives in preterit 

All irregular preterit verbs (include ski/flip-flop verbs) 

 

 

SAMPLE ACTIVITIES 

 

 

LISTENING/SPEAKING 

Students will… 

 

· listen to television ads promoting wellness and respond to questions. 

· listen to headliners and brainstorm what happened.   

· listen to commands while practicing yoga in PE facilities. 

 

 

READING 

Students will… 

 

· read and discuss an article from a Spanish publication regarding wellness. 

· read and respond to short vignettes from “The Border Patrol Ate My Dust”. 

 

WRITING 

Students will… 

 

· Write a “Dear Abby” article in response to student health concerns. 

· Create posters that promote health and wellness to be posted during the National 

Cancer prevention month and American Heart Month.   

 

PERFORMANCE ASSESSMENT 

 

 Students will create an advertising campaign using Power Point to promote a 

fictitious wellness program and present it to the class. 

 

 

CORE TEXT FOR STUDENTS 

 

 

Humbach, Nancy and Oscar Ozete. ¡Ven ConmigoLevel 2!. New York: Holt, Rinehart 

and Winston, 2000.   
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ADDITIONAL TEXTS/ RESOURCES FOR USE BY STUDENTS 

 

- “The Boarder Patrol Ate My Dust” 

- ¡Ven Conmigo! Ancillaries: 

 Grammar and Vocabulary Workbook 

 Practice and Activities Workbook  

 Listening Activities  

 Activities for Communication 

 Vocabulary picture pages from Teaching Transparencies 

 http://go.hrw.com 

 Univision.com 

 Quia.com 

 Studyspanish.com 

 Conjuguemos.com 

 

 

MATERIALS AND SUPPLIES 

 

 

Dry erase boards and markers  

Index cards  

Poster cards of key vocabulary phrases and grammatical concepts 

Audio CD 

Maps of Caribbean 

DVD of telenovela 

 

  

 

INTEGRATED TECHNOLOGY 

 

 

 

Students will… 

 

 use the language labs for vocabulary and grammar practice 

 use search engines for completing simple and more complex assignments 

 use internet to watch video clips of news and wellness reports 

 

 

 

 

 

 

 

http://go.hrw.com/
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UNIT 5: ¡Adelante con los Estudios! 
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 UNIT 5: ¡Adelante con los Estudios! 
 

ESSENTIAL QUESTIONS  

 

· How would you communicate to others in a school setting? 

· How does immigration impact people‟s lives? 

      

RELATED GOALS AND STANDARDS 

 

National Standards:   

 

Communication  

1.1 Students engage in conversations, provide and obtain information, express    

feelings and emotions, and exchange opinions. 

 

1.2 Students understand and interpret written and spoken language on a variety of  

topics. 

 

1.3 Students present information, concepts and ideas to an audience of listeners or 

readers on a variety of topics. 

Cultures 

 2.1 Students demonstrate an understanding of the relationship between the  

       practices and perspectives of the culture studied. 

 

Connections 

3.1 Students acquire information and recognize the distinctive viewpoints that are  

      only available through the foreign language and its cultures. 

 

Comparisons 

 4.1 Students demonstrate understanding of the nature of language through 

       comparisons of the language studied and their own. 

 

4.2 Students demonstrate understanding of the concept of culture through 

       comparisons of the cultures studied and their own. 
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CONTENT KNOWLEDGE OBJECTIVES 

 

 

Initial Understanding 

 

 Students will identify vocabulary related to school and the school setting. 

 Students will identify reference materials for a final project on immigration. 

 Students will recognize object pronouns and their placement. 

 

Developing an Interpretation  

 

 Students will demonstrate understanding of ser and estar and saber and conocer. 

 Students will use direct and indirect object pronouns. 

 Students will describe how they would resolve a school-related issue. 

 Students will ask for and give opinions related to school performance 

 Students will differentiate between reflexive pronouns, direct object pronouns 

and indirect object pronouns. 

 

Making Connections  

 

 Students will compare and contrast the ways in which school systems function 

in the United States and Latin American countries. 

 Students will assess the use of comparatives. 

 Students will compare and contrast the two verbs “to be”. 

 Students will evaluate similarities and differences of pronoun placement. 

 

Taking a Critical Stance  

 

 Students will draft a position statement on the merits of US immigration from a 

variety of perspectives. 

 Students will write a “thank you” letter to the Spanish speaking interviewee.  

 Students will debate a topical issue from ideas generated from in-class discussion 

(ex. Open campus, physical education for athletes, mandatory study hall for 

freshmen) 

 Students will conduct final interview incorporating level of education and 

educational system in native country 

 

VOCABULARY 

 

Words related to school behavior and activities 

Terms related to resolving school-related issues 

Comparison words 

 

 



 41 

GRAMMAR 

 

Direct object pronouns 

Indirect object pronouns 

Comparatives 

Impersonal expressions + infinitive 

 

SAMPLE ACTIVITIES 

 

LISTENING/SPEAKING 

Students will… 

 

· work in pairs to share information regarding school concerns. 

· view an Internet news report on immigration (BBCenespanol.com, 

CNNenespanol.com, Univision.com etc) and respond to questions. 

 

READING 

Students will… 

 

· research and read articles on immigration for final project in an effort to  

 breakdown stereotypes and offer a greater basis for understanding of what life is 

 like for Hispanic immigrants. 

· read and peer-edit a recommendation letter for admission to a program and/or 

private school. 

 

WRITING 

Students will … 

 

· write a “thank you” letter to interviewee. 

· write recommendation letter for a fellow student. 

 

 

PERFORMANCE ASSESSMENT 

 

 Students will begin their final project on immigration incorporating second 

interview with original interviewee.   

 

CORE TEXT FOR STUDENTS 

 

Humbach, Nancy and Oscar Ozete. ¡Ven ConmigoLevel 2!. New York: Holt, Rinehart 

and Winston, 2000.   
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ADDITIONAL TEXTS/ RESOURCES FOR USE BY STUDENTS 

 

  ¡Ven Conmigo! Ancillaries: 

 Grammar and Vocabulary Workbook 

 Practice and Activities Workbook  

 Listening Activities  

 Activities for Communication 

 Vocabulary picture pages from Teaching Transparencies 

 http://go.hrw.com 

 Conjuguemos.com 

 Quia.com 

 Univision.com 

 Studyspanish.com 

 

 

MATERIALS AND SUPPLIES 

 

Dry erase boards and markers  

Index cards  

Poster cards of key vocabulary phrases and grammatical concepts 

Audio CD 

DVD of telenovela 

         

 

 

INTEGRATED TECHNOLOGY 

 

 

 

Students will… 

 

 use search engines to complete final project 

 use interactive internet sites 

 use language lab   

 
 

 

 

 

 

 

 

 

 

 

http://go.hrw.com/
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UNIT 6: ¿Conoces Bien tu Pasado? 
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UNIT 6: ¿Conoces Bien tu Pasado? 
 

ESSENTIAL QUESTIONS  

 

· How do you communicate your past? 

 

RELATED GOALS AND STANDARDS 

 

National Standards:   

 

Communication  

1.1 Students engage in conversations, provide and obtain information, express    

feelings and emotions, and exchange opinions. 

 

1.2 Students understand and interpret written and spoken language on a variety of  

topics. 

 

1.3 Students present information, concepts and ideas to an audience of listeners or 

readers on a variety of topics. 

Cultures 

 2.1 Students demonstrate an understanding of the relationship between the  

       practices and perspectives of the culture studied. 

 

Connections 

3.1 Students acquire information and recognize the distinctive viewpoints that are  

      only available through the foreign language and its cultures. 

 

Comparisons 

 4.1 Students demonstrate understanding of the nature of language through 

       comparisons of the language studied and their own. 

 

4.2  Students demonstrate understanding of the concept of culture through 

       comparisons of the cultures studied and their own. 
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CONTENT KNOWLEDGE OBJECTIVES 

 

 

Initial Understanding 

 

 Students will identify vocabulary related to childhood. 

 Students will list key phrases often used with the imperfect. 

 

Developing an Interpretation  

 

 Students will recognize the correct uses of the imperfect tense. 

 Students will differentiate between the two past tenses (preterit and imperfect). 

 

Making Connections  

 

 Students will compare the activities in which children participate across cultures.  

 Student will contrast their current lifestyles with their childhood practices. 

 

Taking a Critical Stance  

 

 Students will generate and conduct a poll/survey about past habitual family 

practices and present to the class. 

 Students will compare and contrast their own childhood experiences to those of 

their older generation family members as well as those of an immigrant who grew 

up in a Spanish-speaking country. 

 Students will predict future experiences of children in the United States and 

abroad. 

 

VOCABULARY 

 

Terms related to childhood 

 

GRAMMAR 

 

Two simple past indicative verb tenses: Preterit and Imperfect 
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SAMPLE ACTIVITIES 

 

 

LISTENING/SPEAKING 

Students will… 

 

· work in pairs to share information childhood preferences. 

· watch episodic television and recount plot using the two past tenses.  

 

READING 

Students will… 

 

 read excerpts from fictional novels in which characters describe childhood. 

 

WRITING 

Students will… 

 

· write your own obituary using both past tenses. 

· write the questions in order to interview a faculty staff member to discover what 

life was like when they were a high school student and report back to class. 

 

PERFORMANCE ASSESSMENT 

 

 Students will begin their final project on immigration incorporating second 

interview with original interviewee.   

 

 

CORE TEXT FOR STUDENTS 

 

 

Humbach, Nancy and Oscar Ozete. ¡Ven ConmigoLevel 2!. New York: Holt, Rinehart 

and Winston, 2000.   

         

 

ADDITIONAL TEXTS/ RESOURCES FOR USE BY STUDENTS 

 

  ¡Ven Conmigo! Ancillaries: 

 Grammar and Vocabulary Workbook 

 Practice and Activities Workbook  

 Listening Activities  

 Activities for Communication 

 Vocabulary picture pages from Teaching Transparencies 

 http://go.hrw.com 

 Studyspanish.com 

http://go.hrw.com/
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 Quia.com 

 Conjuguemos.com 

 

MATERIALS AND SUPPLIES 

 

Dry erase boards and markers  

Index cards  

Clip art pictures  

Props  

Poster cards of key vocabulary phrases and grammatical concepts 

Audio CD 

DVD of telenovela   

Maps 

 

 

INTEGRATED TECHNOLOGY 

 

 

 

Students will… 

 use search engines to complete final project 

 use interactive internet sites 

 use language lab   
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SECTION III - Goals and Standards 
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RELATED GOALS and STANDARDS  

 

NATIONAL STANDARDS FOR FOREIGN LANGUAGE LEARNING 

COMMUNICATION 

Communicate in Languages Other Than English 

 Standard 1.1: Students engage in conversations, provide and obtain information, express feelings 

and emotions, and exchange opinions. 

 Standard 1.2: Students understand and interpret written and spoken language on a variety of 

topics. 

 Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or 

readers on a variety of topics. 

CULTURES 

Gain Knowledge and Understanding of Other Cultures 

 Standard 2.1: Students demonstrate an understanding of the relationship between the practices 

and perspectives of the culture studied. 

 Standard 2.2: Students demonstrate an understanding of the relationship between the products 

and perspectives of the culture studied. 

CONNECTIONS 

Connect with Other Disciplines and Acquire Information 

 Standard 3.1: Students reinforce and further their knowledge of other disciplines through the 

foreign language. 

 Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only 

available through the foreign language and its cultures. 

COMPARISONS 

Develop Insight into the Nature of Language and Culture 

 Standard 4.1: Students demonstrate understanding of the nature of language through comparisons 

of the language studied and their own. 

 Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons 

of the cultures studied and their own. 

COMMUNITIES 

Participate in Multilingual Communities at Home & Around the World 

 Standard 5.1: Students use the language both within and beyond the school setting. 

 Standard 5.2: Students show evidence of becoming life-long learners by using the language for 

personal enjoyment and enrichment. 
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WORLD LANGUAGES CURRICULUM FRAMEWORK 

Connecticut State Department of Education March 1998 

K-12 Content Standards 

 In at least one language other than English: 

1. Communication Students will engage in conversation, provide and 

   obtain information, express feelings and 

   exchange opinion. 

 

2. Communication Students will understand and interpret spoken and    

  written language on a variety of topics. 

 

3. Communication Students will present information, concepts and 

   ideas to listeners or readers on a variety of topics. 

 

4. Cultures Students will demonstrate an understanding of 

   the traditions, products and perspectives of the 

   cultures studied. 

 

5. Connections Students will reinforce and expand their knowledge 

   of other areas of study through the world language. 

 

6. Connections Students will acquire and use information from a  

   variety of sources only available in the world language, 

   using technology, print, audiovisual, media, data 

   and human resources. 

 

7. Comparisons Students will demonstrate an understanding of the  

   nature of language through comparisons of that  

   world language and their own language. 

 

8. Comparisons Students will demonstrate an understanding of the  

   concept of culture through comparisons of the  

   cultures studied with their own culture. 

 

9. Communities Students will use the world language both within and  

   beyond the school setting for personal enjoyment, 

   enrichment and active participation. 
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SECTION IV – Learning Resources 

 

 

These proficiency guidelines are the product of grants from the U.S. Department of 

Education.  

GENERIC DESCRIPTIONS  -  SPEAKING  (Revised 1999) 

Superior 

Speakers at the Superior level are able to communicate in the language 

with accuracy and fluency in order to participate fully and effectively in 

conversations on a variety of topics in formal and informal settings from 

both concrete and abstract perspectives. They discuss their interests and 

special fields of competence, explain complex matters in detail, and 

provide lengthy and coherent narrations, all with ease, fluency, and 

accuracy. They explain their opinions on a number of topics of importance 

to them, such as social and political issues, and provide structured argu-

ment to support their opinions. They are able to construct and develop 

hypotheses to explore alternative possibilities. When appropriate, they use 

extended discourse without unnaturally lengthy hesitation to make their 

point, even when engaged in abstract elaborations. Such discourse, while 

coherent, may still be influenced by the Superior speakers' own language 

patterns, rather than those of the target language. 

  

Superior speakers command a variety of interactive and discourse 

strategies, such as turn-taking and separating main ideas from supporting 

information through the use of syntactic and lexical devices, as well as 

intonational features such as pitch, stress and tone. They demonstrate 

virtually no pattern of error in the use of basic structures. However, they 

may make sporadic errors, particularly in low-frequency structures and in 

some complex high-frequency structures more common to formal speech 

and writing. Such errors, if they do occur, do not distract the native 

interlocutor or interfere with communication. 

  

Advanced  

High 

Speakers at the Advanced-High level perform all Advanced-level tasks 

with linguistic ease, confidence and competence. They are able to 

consistently explain in detail and narrate fully and accurately in all time 

frames. In addition, Advanced- High speakers handle the tasks pertaining 
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to the Superior level but cannot sustain performance at that level across a 

variety of topics. They can provide a structured argument to support their 

opinions, and they may construct hypotheses, but patterns of error appear. 

They can discuss some topics abstractly, especially those relating to their 

particular interests and special fields of expertise, but in general, they are 

more comfortable discussing a variety of topics concretely.  

  

Advanced-High speakers may demonstrate a well-developed ability to 

compensate for an imperfect grasp of some forms r for limitations in 

vocabulary by the confident use of communicative strategies, such as 

paraphrasing, circumlocution, and illustration. They use precise vocabulary 

and intonation to express meaning and often show great fluency and ease 

of speech. However, when called on to perform the complex tasks 

associated with the Superior level over a variety of topics, their language 

will at times break down or prove inadequate, or they may avoid the task 

altogether, for example, by resorting to simplification through the use of 

description or narration in place of argument or hypothesis.  

  

Advanced 

Mid 

Speakers at the Advanced-Mid level are able to handle with ease and 

confidence a large number of communicative tasks. They participate 

actively in most informal and some formal exchanges on a variety of 

concrete topics relating to work, school, home, and leisure activities, as 

well as to events of current, public, and personal interest or individual 

relevance.  

  

Advanced-Mid speakers demonstrate the ability to narrate and describe in 

all major time frames (past, present, and future) by providing a full 

account, with good control of aspect, as they adapt flexibly to the demands 

of the conversation. Narration and description tend to be combined and 

interwoven to relate relevant and supporting facts in connected, paragraph-

length discourse.  

  

Advanced-Mid speakers can handle successfully and with relative ease the 

linguistic challenges presented by a complication or unexpected turn of 

events that occurs within the context of a routine situation or 

communicative task with which they are otherwise familiar. 

Communicative strategies such as circumlocution or rephrasing are often 

employed for this purpose. The speech of Advanced-Mid speakers 

performing Advanced-level tasks is marked by substantial flow. Their 

vocabulary is fairly extensive although primarily generic in nature, except 

in the case of a particular area of specialization or interest. Dominant 

language discourse structures tend to recede, although discourse may still 

reflect the oral paragraph structure of their own language rather than that of 

the target language.  
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Advanced-Mid speakers contribute to conversations on a variety of familiar 

topics, dealt with concretely, with much accuracy, clarity and precision, 

and they convey their intended message without misrepresentation or 

confusion. They are readily understood by native speakers unaccustomed 

to dealing with non-natives. When called on to perform functions or handle 

topics associated with the Superior level, the quality and/or quantity of 

their speech will generally decline.  

  

Advanced-Mid speakers are often able to state an opinion or cite 

conditions; however, they lack the ability to consistently provide a 

structured argument in extended discourse. Advanced-Mid speakers may 

use a number of delaying strategies, resort to narration, description, 

explanation or anecdote, or simply attempt to avoid the linguistic demands 

of Superior-level tasks.  

  

Advanced 

Low 

Speakers at the Advanced-Low level are able to handle a variety of 

communicative tasks, although somewhat haltingly at times. They 

participate actively in most informal and a limited number of formal 

conversations on activities related to school, home, and leisure activities 

and, to a lesser degree, those related to events of work, current, public, and 

personal interest or individual relevance.  

  

Advanced-Low speakers demonstrate the ability to narrate and describe in 

all major time frames (past, present and future) in paragraph length 

discourse, but control of aspect may be lacking at times. They can handle 

appropriately the linguistic challenges presented by a complication or 

unexpected turn of events that occurs within the context of a routine 

situation or communicative task with which they are otherwise familiar, 

though at times their discourse may be minimal for the level and strained. 

Communicative strategies such as rephrasing and circumlocution may be 

employed in such instances. In their narrations and descriptions, they 

combine and link sentences into connected discourse of paragraph length. 

When pressed for a fuller account, they tend to grope and rely on minimal 

discourse. Their utterances are typically not longer than a single paragraph. 

Structure of the dominant language is still evident in the use of false 

cognates, literal translations, or the oral paragraph structure of the speaker's 

own language rather than that of the target language.  

  

While the language of Advanced-Low speakers may be marked by 

substantial, albeit irregular flow, it is typically somewhat strained and 

tentative, with noticeable self-correction and a certain 'grammatical 

roughness.' The vocabulary of Advanced-Low speakers is primarily 

generic in nature.  

  

Advanced-Low speakers contribute to the conversation with sufficient 
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accuracy, clarity, and precision to convey their intended message without 

misrepresentation or confusion, and it can be understood by native speakers 

unaccustomed to dealing with non-natives, even though this may be 

achieved through repetition and restatement. When attempting to perform 

functions or handle topics associated with the Superior level, the linguistic 

quality and quantity of their speech will deteriorate significantly.  

  

Intermediate  

High 

Intermediate-High speakers are able to converse with ease and confidence 

when dealing with most routine tasks and social situations of the 

Intermediate level. They are able to handle successfully many 

uncomplicated tasks and social situations requiring an exchange of basic 

information related to work, school, recreation, particular interests and 

areas of competence, though hesitation and errors may be evident. 

  

Intermediate-High speakers handle the tasks pertaining to the Advanced 

level, but they are unable to sustain performance at that level over a variety 

of topics. With some consistency, speakers at the Intermediate High level 

narrate and describe in major time frames using connected discourse of 

paragraph length. However, their performance of these Advanced-level 

tasks will exhibit one or more features of breakdown, such as the failure to 

maintain the narration or description semantically or syntactically in the 

appropriate major time frame, the disintegration of connected discourse, 

the misuse of cohesive devises, a reduction in breadth and appropriateness 

of vocabulary, the failure to successfully circumlocute, or a significant 

amount of hesitation. 

  

Intermediate-High speakers can generally be understood by native speakers 

unaccustomed to dealing with non-natives, although the dominant language 

is still evident (e.g. use of code-switching, false cognates, literal 

translations, etc.), and gaps in communication may occur.  

  

Intermediate 

Mid 

Speakers at the Intermediate-Mid level are able to handle successfully a 

variety of uncomplicated communicative tasks in straightforward social 

situations. Conversation is generally limited to those predictable and 

concrete exchanges necessary for survival in the target culture; these 

include personal information covering self, family, home, daily activities, 

interests and personal preferences, as well as physical and social needs, 

such as food, shopping, travel and lodging.  

  

Intermediate-Mid speakers tend to function reactively, for example, by 

responding to direct questions or requests for information. However, they 

are capable of asking a variety of questions when necessary to obtain 

simple information to satisfy basic needs, such as directions, prices and 

services. When called on to perform functions or handle topics at the 
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Advanced level, they provide some information but have difficulty linking 

ideas, manipulating time and aspect, and using communicative strategies, 

such as circumlocution.  

  

Intermediate-Mid speakers are able to express personal meaning by 

creating with the language, in part by combining and recombining known 

elements and conversational input to make utterances of sentence length 

and some strings of sentences. Their speech may contain pauses, 

reformulations and self-corrections as they search for adequate vocabulary 

and appropriate language forms to express themselves. Because of 

inaccuracies in their vocabulary and/or pronunciation and/or grammar 

and/or syntax, misunderstandings can occur, but Intermediate-Mid speakers 

are generally understood by sympathetic interlocutors accustomed to 

dealing with non-natives.  

  

Intermediate 

Low 

Speakers at the Intermediate-Low level are able to handle successfully a 

limited number of uncomplicated communicative tasks by creating with the 

language in straightforward social situations. Conversation is restricted to 

some of the concrete exchanges and predictable topics necessary for 

survival in the target language culture. These topics relate to basic personal 

information covering, for example, self and family, some daily activities 

and personal preferences, as well as to some immediate needs, such as 

ordering food and making simple purchases. At the Intermediate-Low 

level, speakers are primarily reactive and struggle to answer direct 

questions or requests for information, but they are also able to ask a few 

appropriate questions.  

  

Intermediate-Low speakers express personal meaning by combining and 

recombining into short statements what they know and what they hear from 

their interlocutors. Their utterances are often filled with hesitancy and 

inaccuracies as they search for appropriate linguistic forms and vocabulary 

while attempting to give form to the message. Their speech is characterized 

by frequent pauses, ineffective reformulations and self-corrections. Their 

pronunciation, vocabulary and syntax are strongly influenced by their first 

language but, in spite of frequent misunderstandings that require repetition 

or rephrasing. Intermediate-Low speakers can generally be understood by 

sympathetic interlocutors, particularly by those accustomed to dealing with 

non-natives.  

  

Novice 

High 

Speakers at the Novice-High level are able to handle a variety of tasks 

pertaining to the Intermediate level, but are unable to sustain performance 

at that level. They are able to manage successfully a number of 

uncomplicated communicative tasks in straightforward social situations. 

Conversation is restricted to a few of the predictable topics necessary for 

survival in the target language culture, such as basic personal information, 
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basic objects and a limited number of activities, preferences and immediate 

needs. Novice-High speakers respond to simple, direct questions or 

requests for information; they are able to ask only a very few formulaic 

questions when asked to do so.  

  

Novice-High speakers are able to express personal meaning by relying 

heavily on learned phrases or recombinations of these and what they hear 

from their interlocutor. Their utterances, which consist mostly of short and 

sometimes complete sentences in the present, may be hesitant or 

inaccurate. On the other hand, since these utterances are frequently only 

expansions of learned material and stock phrases, they may sometimes 

appear surprisingly fluent and accurate. These speakers' first language may 

strongly influence their pronunciation, as well as their vocabulary and 

syntax when they attempt to personalize their utterances. Frequent 

misunderstandings may arise but, with repetition or rephrasing, Novice-

High speakers can generally be understood by sympathetic interlocutors 

used to non-natives. When called on to handle simply a variety of topics 

and perform functions pertaining to the Intermediate level, a Novice-High 

speaker can sometimes respond in intelligible sentences, but will not be 

able to sustain sentence level discourse.  

  

Novice 

Mid  

Speakers at the Novice-Mid level communicate minimally and with 

difficulty by using a number of isolated words and memorized phrases 

limited by the particular context in which the language has been learned. 

When responding to direct questions, they may utter only two or three 

words at a time or an occasional stock answer. They pause frequently as 

they search for simple vocabulary or attempt to recycle their own and their 

interlocutor‟s words. Because of hesitations, lack of vocabulary, 

inaccuracy, or failure to respond appropriately, Novice-Mid speakers may 

be understood with great difficulty even by sympathetic interlocutors 

accustomed to dealing with non-natives. When called on to handle topics 

by performing functions associated with the Intermediate level, they 

frequently resort to repetition, words from their native language, or silence.  

  

Novice 

Low 

Speakers at the Novice-Low level have no real functional ability and, 

because of their pronunciation, they may be unintelligible. Given adequate 

time and familiar cues, they may be able to exchange greetings, give their 

identity, and name a number of familiar objects from their immediate 

environment. They are unable to perform functions or handle topics 

pertaining to the Intermediate level, and cannot therefore participate in a 

true conversational exchange.  

  

GENERIC DESCRIPTIONS - LISTENING (1986) 
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These guidelines assume that all listening tasks take place in an authentic environment at 

a normal rate of speech using standard or near-standard norms.  

   

Novice 

Low 

Understanding is limited to occasional isolated words, such as cognates, 

borrowed words, and high-frequency social conventions. Essentially no 

ability to comprehend even short utterances. 

  

Novice-Mid 

Able to understand some short, learned utterances, particularly where 

context strongly supports understanding and speech is clearly audible. 

Comprehends some words and phrases from simple questions, statements, 

high-frequency commands and courtesy formulae about topics that refer to 

basic personal information or the immediate physical setting. The listener 

requires long pauses for assimilation and periodically requests repetition 

and/or a slower rate of speech. 

  

Novice 

High 

Able to understand short, learned utterances and some sentence-length 

utterances, particularly where context strongly supports understanding and 

speech is clearly audible. Comprehends words and phrases from simple 

questions, statements, high frequency commands and courtesy formulae. 

May require repetition, rephrasing and/or a slowed rate of speech for 

comprehension. 

  

Intermediate 

Low 

Able to understand sentence-length utterances which consist of 

recombinations of learned elements in a limited number of content areas, 

particularly if strongly supported by the situational context. Content refers 

to basic personal background and needs, social conventions and routine 

tasks, such as getting meals and receiving simple instructions and 

directions. Listening tasks pertain primarily to spontaneous face-to-face 

conversations. Understanding is often uneven; repetition and rewording 

may be necessary. Misunderstandings in both main ideas and details arise 

frequently. 

  

Intermediate 

Mid 

Able to understand sentence-length utterances which consist of 

recombinations of learned utterances on a variety of topics. Content 

continues to refer primarily to basic personal background and needs, social 

conventions and somewhat more complex tasks, such as lodging, 

transportation, and shopping. Additional content areas include some 

personal interests and activities, and a greater diversity of instructions and 

directions. Listening tasks not only pertain to spontaneous face-to-face 

conversations but also to short routine telephone conversations and some 

deliberate speech, such as simple announcements and reports over the 

media. Understanding continues to be uneven.  

  

Intermediate Able to sustain understanding over longer stretches of connected discourse 
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High on a number of topics pertaining to different times and places; however, 

understanding is inconsistent due to failure to grasp main ideas and/or 

details. Thus, while topics do not differ significantly from those of an 

Advanced level listener, comprehension is less in quantity and poorer in 

quality. 

  

Advanced  

Able to understand main ideas and most details of connected discourse on 

a variety of topics beyond the immediacy of the situation. Comprehension 

may be uneven due to a variety of linguistic and extralinguistic factors, 

among which topic familiarity is very prominent. These texts frequently 

involve description and narration in different time frames or aspects, such 

as present, nonpast, habitual, or imperfective. Texts may include 

interviews, short lectures on familiar topics and news items and reports 

primarily dealing with factual information. Listener is aware of cohesive 

devices but may not be able to use them to follow the sequence of thought 

in an oral text. 

  

Advanced 

High 

Able to understand the main ideas of most speech in a standard dialect; 

however, the listener may not be able to sustain comprehension in 

extended discourse which is propositionally and linguistically complex. 

Listener shows an emerging awareness of culturally implied meanings 

beyond the surface meanings of the text but may fail to grasp sociocultural 

nuances of the message. 

  

Superior 

Able to understand the main ideas of all speech in a standard dialect, 

including technical discussion in a field of specialization. Can follow the 

essentials of extended discourse which is propositionally and linguistically 

complex, as in academic/professional settings, in lectures, speeches, and 

reports. Listener shows some appreciation of aesthetic norms of target 

language, of idioms, colloquialisms and register shifting. Able to make 

inferences within the cultural framework of the target language. 

Understanding is aided by an awareness of the underlying organizational 

structure of the oral text and includes sensitivity for its social and cultural 

references and its affective overtones. Rarely misunderstands but may not 

understand excessively rapid, highly colloquial speech or speech that has 

strong cultural references. 

  

GENERIC DESCRIPTIONS  –  READING  (1986) 

These guidelines assume all reading texts to be authentic and legible.  

   

Novice-Low 
  

Able occasionally to identify isolated words and/or major phrases when 
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strongly supported by context. 

  

Novice-Mid 

Able to recognize the symbols of an alphabetic and/or syllabic writing 

system and/or a limited number of characters in a system that uses 

characters. The reader can identify an increasing number of highly 

contextualized words and/or phrases including cognates and borrowed 

words, where appropriate. Material understood rarely exceeds a single 

phrase at a time, and rereading may be required. 

  

Novice-High 

Has sufficient control of the writing system to interpret written language 

in areas of practical need. Where vocabulary has been learned, can read 

for instructional and directional purposes standardized messages, phrases 

or expressions, such as some items on menus, schedules, timetables, 

maps, and signs. At times, but not on a consistent basis, the Novice-High 

level reader may be able to derive meaning from material at a slightly 

higher level where context and/or extralinguistic background knowledge 

are supportive. 

  

Intermediate-

Low 

Able to understand main ideas and/or some facts from the simplest 

connected texts dealing with basic personal and social needs. Such texts 

are linguistically noncomplex and have a clear underlying internal 

structure, for example chronological sequencing. They impart basic 

information about which the reader has to make only minimal 

suppositions or to which the reader brings personal interest and/or 

knowledge. Examples include messages with social purposes or 

information for- the widest possible audience, such as public 

announcements and short, straightforward instructions dealing with 

public life. Some misunderstandings will occur. 

  

Intermediate-

Mid 

Able to read consistently with increased understanding simple connected 

texts dealing with a variety of basic and social needs. Such texts are still 

linguistically noncomplex and have a clear underlying internal structure. 

They impart basic information about which the reader has to make 

minimal suppositions and to which the reader brings personal interest 

and/or knowledge. Examples may include short, straightforward 

descriptions of persons, places, and things written for a wide audience. 

  

Intermediate-

High 

Able to read consistently with full understanding simple connected texts 

dealing with basic personal and social needs about which the reader has 

personal interest and/or knowledge. Can get some main ideas and 

information from texts at the next higher level featuring description and 

narration. Structural complexity may interfere with comprehension; for 

example, basic grammatical relations may be misinterpreted and 

temporal references may rely primarily on lexical items. Has some 
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difficulty with the cohesive factors in discourse, such as matching 

pronouns with referents. While texts do not differ significantly from 

those at the Advanced level, comprehension is less consistent. May have 

to read material several times for understanding. 

  

Advanced 

Able to read somewhat longer prose of several paragraphs in length, 

particularly if presented with a clear underlying structure. The prose is 

predominantly in familiar sentence patterns. Reader gets the main ideas 

and facts and misses some details. Comprehension derives not only from 

situational and subject matter knowledge but from increasing control of 

the language. Texts at this level include descriptions and narrations such 

as simple short stories, news items, bibliographical information, social 

notices, personal correspondence, routinized business letters and simple 

technical material written for the general reader. 

  

Advanced 

High 

Able to follow essential points of written discourse at the Superior level 

in areas of special interest or knowledge. Able to understand parts of 

texts which are conceptually abstract and linguistically complex, and/or 

texts which treat unfamiliar topics and situations, as well as some texts 

which involve aspects of target-language culture. Able to comprehend 

the facts to make appropriate inferences. An emerging awareness of the 

aesthetic properties of language and of its literary styles permit 

comprehension of a wider variety of texts, including literary. 

Misunderstandings may occur. 

  

Superior 

Able to read with almost complete comprehension and at normal speed 

expository prose on unfamiliar subjects and a variety of literary texts. 

Reading ability is not dependent on subject matter knowledge, although 

the reader is not expected to comprehend thoroughly texts which are 

highly dependent on knowledge of the target culture. Reads easily for 

pleasure. Superior-level texts feature hypotheses, argumentation and 

supported opinions and include grammatical patterns and vocabulary 

ordinarily encountered in academic/professional reading. At this level, 

due to the control of general vocabulary and structure, the reader is 

almost always able to match the meanings derived from extralinguistic 

knowledge with meanings derived from the knowledge of the language, 

allowing for smooth and efficient reading of diverse texts. Occasional 

misunderstandings may still occur; for example, the reader may 

experience some difficulty with unusually complex structures and low-

frequency idioms. At the Superior level the reader can match strategies, 

top-down or bottom-up, which are most appropriate to the text. (Top-

down strategies rely on real-world knowledge and prediction based on 

genre and organizational scheme of the text. Bottom-up strategies rely on 

actual linguistic knowledge.) Material at this level will include a variety 

of literary texts, editorials, correspondence, general reports and technical 



 61 

material in professional fields. Rereading is rarely necessary, and 

misreading is rare. 

  

GENERIC DESCRIPTIONS  -  WRITING (1986) 

  

Novice-Low 

Able to form some letters in an alphabetic system. In languages whose writing 

systems use syllabaries or characters, writer is able to both copy and produce 

the basic strokes. Can produce romanization of isolated characters, where 

applicable. 

Novice-Mid 

  

Able to copy or transcribe familiar words or phrases and reproduce some from 

memory. No practical communicative writing skills. 

  

Novice-High 

Able to write simple fixed expressions and limited memorized material and 

some recombinations thereof. Can supply information on simple forms and 

documents. Can write names, numbers, dates, own nationality, and other 

simple autobiographical information as well as some short phrases and simple 

lists. Can write all the symbols in an alphabetic or syllabic system or 50-100 

characters or compounds in a character writing system: Spelling and 

representation of symbols (letters, syllables, characters) may be partially 

correct. 

  

Intermediate-

Low 

Able to meet limited practical writing needs. Can write short messages, 

postcards, and take down simple notes, such as telephone messages. Can 

create statements or questions within the scope of limited language 

experience. Material produced consists of recombinations of learned 

vocabulary and structures into simple sentences on very familiar topics. 

Language is inadequate to express in writing anything but elementary needs. 

Frequent errors in grammar, vocabulary, punctuation, spelling and in 

formation of nonalphabetic symbols, but writing can be understood by natives 

used to the writings of nonnatives. 
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Intermediate-

Mid 

Able to meet a number of practical writing needs. Can write short, simple 

letters. Content involves personal preferences, daily routine, everyday events, 

and other topics grounded in personal experience. Can express present time or 

at least one other time frame or aspect consistently, e.g., nonpast, habitual, 

imperfective. Evidence of control of the syntax of noncomplex sentences and 

basic inflectional morphology, such as declensions and conjugation. Writing 

tends to be a loose collection of sentences or sentence fragments on a given 

topic and provides little evidence of conscious organization. Can be 

understood by natives used to the writing of nonnatives. 

  

Intermediate-

High 

Able to meet most practical writing needs and limited social demands. Can 

take notes in some detail on familiar topics and respond in writing to personal 

questions. Can write simple letters, brief synopses and paraphrases, 

summaries of biographical data, work and school experience. In those 

languages relying primarily on content words and time expressions to express 

time, tense, or aspect, some precision is displayed; where tense and/or aspect 

is expressed through verbal inflection, forms are produced rather consistently, 

but not always accurately. An ability to describe and narrate in paragraphs is 

emerging. Rarely uses basic cohesive elements, such as pronominal 

substitutions or synonyms in written discourse. Writing, though faulty, is 

generally comprehensible to natives used to the writing of nonnatives. 

  

Advanced 

Able to write routine social correspondence and join sentences in simple 

discourse of at least several paragraphs in length on familiar topics. Can write 

simple social correspondence, take notes, write cohesive summaries and 

resumes, as well as narratives and descriptions of a factual nature. Has 

sufficient writing vocabulary to express self simply with some circumlocution. 

May still make errors in punctuation, spelling, or the formation of 

nonalphabetic symbols. Good control of the morphology and the most 

frequently used syntactic structures, e.g., common word order patterns, 

coordination, subordination, but makes frequent errors in producing complex 

sentences. Uses a limited number of cohesive devices, such as pronouns, 

accurately. Writing may resemble literal translations from the native language, 

but a sense of organization (rhetorical structure) is emerging. Writing is 

understandable to natives not used to the writing of nonnatives. 

  

Advanced-

High 

Able to write about a variety of topics with significant precision and in detail. 

Can write most social and informal business correspondence. Can describe 

and narrate personal experiences fully but has difficulty supporting points of 

view in written discourse. Can write about the concrete aspects of topics 

relating to particular interests and special fields of competence. Often shows 

remarkable fluency and ease of expression, but under time constraints and 

pressure writing may be inaccurate. Generally strong in either grammar or 

vocabulary, but not in both. Weakness and unevenness in one of the foregoing 

or in spelling or character writing formation may result in occasional 
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miscommunication. Some misuse of vocabulary may still be evident. Style 

may still be obviously foreign. 

  

Superior 

Able to express self effectively in most formal and informal writing on 

practical, social and professional topics. Can write most types of 

correspondence, such as memos as well as social and business letters, and 

short research papers and statements of position in areas of special interest or 

in special fields. Good control of a full range of structures, spelling or 

nonalphabetic symbol production, and a wide general vocabulary allow the 

writer to hypothesize and present arguments or points of view accurately and 

effectively. An underlying organization, such as chronological ordering, 

logical ordering, cause and effect, comparison, and thematic development is 

strongly evident, although not thoroughly executed and/or not totally 

reflecting target language patterns. Although sensitive to differences in formal 

and informal style, still may not tailor writing precisely to a variety of 

purposes and/or readers. Errors in writing rarely disturb natives or cause 

miscommunication. 
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 1 

Sample Student Objective in Four Domains by Unit 
 

 LISTENING READING WRITING SPEAKING 

Unit 1 Students will... 

 listen to and recognize 

simplified authentic 

conversation 

 

 identify and define 

vocabulary related to 

physical attributes and 

personality 

 

 listen to and recall details 

from personal narratives 

 

 compare and contrast 

verb classifications 

 

 analyze uses of ser and 

estar  

 

 differentiate present tense 

verb categories in music 

 

 expand understanding of 

vocabulary and grammar 

concepts by comparing 

activities of adolescents in 

Spanish-speaking 

countries 

 

Students will … 

 identify and define 

vocabulary related to 

physical attributes and 

personality 

 

 identify adjectives in 

authentic context  

 

 respond to 

comprehension 

questions of authentic 

novel excerpts 

 

 compare and contrast 

verb classifications  

 

 analyze uses of ser and 

estar in written context 

 

 differentiate present 

tense verb categories  

Students will …  

 model expressions and 

short dialogues 

 

 recall details from 

personal narratives 

 

 reproduce written 

descriptions with an 

emphasis on ser and 

estar 

 

 apply adjective 

agreement rules to 

demonstrate 

understanding 

 

 create responses with 

rehearsed formulaic 

expressions to teacher 

structured prompts 

                                                     

 differentiate present 

tense verb categories 

 

 compose interview 

with native Spanish 

speaker 

 

 create multimedia 

interview project 

Students will … 

 reproduce modeled 

expressions and 

dialogues  

 

 classify adjectives as 

they pertain to ser and 

estar to  

 

 discuss another 

person‟s preferences 

 

 apply adjective 

agreement rules to  

 

 respond to teacher 

generated rehearsed 

formulaic expressions 

                                                        

 generate personal 

narrative 

 

 compare activities that 

students do with 

students in Spanish-

speaking countries 

 

 conduct interview with 

Spanish speaker 
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Unit 2 Students will...  

 identify vocabulary related 

to household chores  

 

 identify body parts 

 

 recognize complaints by 

listening to dialogues of 

adolescent complaints 

 

 recognize reflexive 

pronouns in music and 

listening activities 

 

 examine reflexive verbs  

 

 compare and contrast 

reflexive and non-reflexive 

verbs 

 

Students will… 

 identify transition 

words in a text 

 

 compare and contrast 

reflexive vs. non-

reflexive verbs 

 

 derive meaning from 

excerpts of authentic 

novel 

 

 compare and contrast 

use of definite article 

vs. possessive adjective 

in English and Spanish 

Students will… 

 label body parts 

 

 identify household 

chores vocabulary 

 

 incorporate transition 

words in personal 

narrative and story 

book  

 

 demonstrate correct 

use of verb phrases that 

express indirect 

commands 

 

 design and develop a 

storybook in the third 

person synthesizing all 

grammar and 

vocabulary in Unit 2 

Students will… 

 recall and list body 

parts and vocabulary 

related to daily routine 

 

 express domestic 

responsibilities  

                     

 demonstrate correct 

use of indirect 

commands 

 

 generate original 

dialogues/skits 

 

 formulate appropriate 

responses to indirect 

commands and 

complaints  

 

 discuss cultural 

differences in Patricia 

va a California 

 

 contrast the push-pull-

factors that would 

cause Mexicans to 

immigrate to the 

United States  
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Unit 3 Students will… 

 recognize prepositions of 

location 

 

 identify use of preterite 

tense in song 

 

 differentiate types of 

adjectives used with estar  

 

 recognize  regional 

accents                     

 

 compare and compare 

present and preterite 

 

 determine time frame in 

which described events  

occur  

 

 

 

 

 

Students will… 

 recognize 

prepositional phrases 

 

 derive meaning from 

realia about airline and 

travel related topics 

 

 compare and contrast 

present and preterit 

 

 determine time frame 

in which described 

events occur 

 

 make predictions 

based on prior 

knowledge of 

immigration study and 

storyline of novel 

Students will… 

 list and label 

vocabulary associated 

with travel, weather 

and city 

 

 list and define 

prepositional phrases 

and words associated 

with preterit tense 

 

 employ key phrases in 

preterite when 

generating original 

work 

 

 create descriptions 

building on prior 

knowledge of estar and 

adjectives 

 

 distinguish when and 

how to use preterite 

when writing         

narratives 

 

 

 

 

 

Students will… 

 list and define key 

words associated with 

preterit tense 

 

 employ key phrases of 

preterite tense  

 

 create descriptions 

building on prior 

knowledge of estar and 

adjectives 

 

 evaluate the degree to 

which the trip was 

worthwhile 

 

 demonstrate correct 

use of preterite vs. 

present through travel 

skit 

 

 engage in simple 

discussions involving 

past travel experience 
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Unit 4 Students will… 

 recognize all familiar and 

formal commands 

 

 identify health concerns 

from online sources 

 

 recognize and highlight 

familiar command forms in 

song (ex. Ámame by 

Alexandre Pires)  

 

 interpret spoken advice 

from medical professional 

 

 compare and contrast 

regional accents and 

vocabulary 

Students will… 

 recognize all 

commands in both  

authentic text and 

teacher and student 

generated materials 

 

 search for information 

on the internet related 

to fitness and health 

 

 interpret articles from 

Spanish- language 

print media 

(Selecciones) 

 

 analyze command 

forms with pronouns in 

the song Ámame  

 

 

 

 

 

 

 

 

 

 

 

 

Students will… 

 identify and classify 

commands  

 

 employ irregular verbs 

to describe accidents 

 

 generate situations 

involving accidents 

 

 respond to health 

concern 

 

 express empathy  

through uses of tone 

and language 

Students will… 

 identify and classify 

commands 

 

 recite all irregular 

preterite verbs  

 

 generate topics 

relating to good/bad 

health habits 

 

 produce advertising 

campaign 

 

 describe accidents 

 

 

 discuss good/bad 

health habits 

 

 promote health 

campaign 
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Unit 5 Students will … 

 recognize object pronouns 

and placement 

 

 interpret audio samples 

on immigration      

 

 decipher meaning of 

recorded interview        

Students will… 

 investigate debate 

topic 

 

 understand firsthand 

accounts of border 

crossings 

 

 synthesize evidence 

for and against 

debatable immigration 

issues 

 

 compare and contrast 

school systems 

 

 peer-edit 
recommendation letters 

Students will… 

 outline overarching 

issues in modern day 

immigration   

 

 create lists of 

supporting ideas on 

debate topics 

 

 scribe a letter of 

recommendation 

 

 express gratitude to 

interviewee  

 

 opine on both sides of 

immigration topic 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students will… 

 debate immigration 

topics 

 

 defend position for in-

class debate 

 

 conduct final interview 

 

 articulate personal 

strengths and 

weaknesses 

 

 express gratitude to 

interviewee  
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Unit 6 Students will… 

 differentiate between 

preterite and imperfect 

tenses 

 

 hone listening skills from 

online sourcesrogram 

 

 internalize oral histories 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students will… 

 differentiate 2 tenses 

 

 peer-edit 

transcriptions of oral 

histories 

 

 synthesize authentic 

written material 

Students will… 

 demonstrate uses of 

preterite and imperfect               

tenses 

 

 transcribe oral 

histories 

 

 compare and contrast 

childhood experiences 

Students will… 

 discuss findings on 

immigration research 

 

 generate survey of 

habitual past actions 

 

 relate childhood  

experiences in 1
st
 and 

3
rd

 persons 

 

 predict future 

experiences of self and 

immigrants 
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Spanish II Progression of Skills: Sample Activities 
 

 UNIT 1 UNIT 2 UNIT 3 UNIT 4 UNIT 5 UNIT 6 
 

 

LISTENING 

-  Patricia va a California  

Blaine Ray reader (on CD) 

 

-  Song 

- Patricia va a 

California  Blaine Ray 

reader (on CD) 

continued 

 

-  Song 

 

-  Authentic air travel 

announcements  

 

-  Song 

- Health-related 

topics delivered via 

online sources: 

podcasts, videofeeds 

 

-  Song 

-  Audio- and video-

feeds on 

immigration (from 

Univision, 

Telemundo) 

 

- Songs related to 

immigration  

- Listen to classmates‟ 

recorded interviews of 

local Hispanic people 

 

 

READING 

-  Teacher-generated 

reading   

 

-  Excerpts from La 

travesía de Enrique, 

immigration novel 

- Teacher-generated 

reading 

 

-  Excerpts from La 

travesía de Enrique 

- Excerpts from La 

travesía de Enrique 

- Health-related 

articles from 

Selecciones (Reader‟s 

Digest in Spanish) 

and other Spanish-

language print media 

- Vignettes from 

book: La migra me 

hizo los mandatos, 

first-hand accounts 

of border crossings 

into the U.S.A. 

- Articles and current 

events from various 

sources: 

bbcenespanol.com, 

lanacion.com 

 

 

WRITING 

-  100-150 words about 

yourself and family (1st 

person narrative) 

 

- Compose interview with 

local native speaker  

- Children‟s book 

(told in 3rd person); 

telling a story with 

beginning, middle and 

end 

- Scripts of airport 

situations: creative, 

expressive, conflict 

resolving 

- Response to health 

concern; 

demonstrating 

empathy (usage of 

tone and language) 

- Write opinion on 

immigration 

supported by facts 

(position paper)  

- Write 2-page MLA 

format narrative 

biography of 

interviewee‟s life 

 

 

SPEAKING 

-  Response to direct 

questions 

 

-  Express personal 

feelings 

 

-  Use interrogatives 

appropriately 

 

-  Conduct basic interview 

with local native speaker 

 

-  Dialogue 

complaints of 

household issues 

(expressing 

displeasure) 

 

-  Airport dialogue 

(solving conflicts); 

travel-specific 

incidents 

-  Discussion of 

good/bad health 

habits 

 

-  Presentation of 

wellness camp, 

marketing and 

advertising project 

- Immigration 

debate; state 

opinion, anticipate 

response to opposing 

viewpoints 

 

- Conduct in-depth 

interview with 

interviewee  

- Recount biography of 

the life of interviewee 


